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ABSTRACT ^ 

This final evaluation report examines the activities 
of the^S. 243 Follow Through Resource Center in Brooklyn, New York 
during the 1980-81 school year'which was established to disseminate 
and demonstrate the Bank Street Follow Through model \ The report * 
includes an evaluation of training and implementation of the Bank 
Street, model a\t two 'adopting sites and' a description of follow-up 
activities at prospective adopting schools. The objectives of the 
evaluation were to determine :«( 1 )• the extent of lScal and national 
dissemination of program ini ormat ion ; ( 2 )* tljfe 'number and -4 4 
effectiveness of ^demonstration workshops at the, center and inservice 
trailing workshops at adopting sites; and t3) th^ extent to which 
components of the model have beenHgplemented by participating 
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The Follow Throuqh Resource Center located at Public Scho 
243 in Brooklyn was established in 1977 to disseminate informatio 
about the Bank Street Follow Throuqh model. The major qbal of i\/e 
Bank Street Follow Throuqh model is th* "prevention of early ch 
hood failure," and the Resource Center is charqed with disseminfat^nq 
information and demonstrati nq the program, providinq i n-servi£Bytra,in 
inq for teachers at two pre-identi fied adoption sites, i nsuriti^ that 
teachers at adoptinq sites, are impTementinq the core elementyS *pf the^ 
proqram, and identifying new sites as prospective adopters. 

The P.S. 243 Follow Throuqh Resource Center more /than ade- 
quately fulfilled its obligations durinq 1980-1981.:' Hiqh/liAhts of 
the finc^inqs reported in the comprehensive feport are listed below. 




♦Resource Center staff conducted 3fi meetinqs; ioperences 
and awareness workshops were attended by 4,37/1 ,partici< 
pants; and the staff sent out 1,398 mailinqs, 

^Participants' ratinqs of awareness workshop? ^nd in-saKice 
traipinq sessfons were ov.erwhelmi nql v positive. Ninety- 
eiqht percent of the participants samoled rated the aware- 
ness workshops hiqhly, and all of the'teachers v who' recei ved 
in-service traininq* rated its quality as exteljent. \ 

*Althouqh full implementation of ( the proqram has yet to be 
achieved, a majority of teachers at the two tarqeted adopt* 
• ing sites have at least partially implemented all of the 
, * component? of the Bank Street model. 

r* ♦ 
. *The seven projected adoptions for 1981-1982 brinqs the 

total number of , schools usinq the Bank Street Follow Throuqh 
model to 32, including a number of adoption sites outside 
of the Mew York City area. 

The recommendations made in the comprehensive evaluation 
report focus on helping the Resource Center staff effectively serve 
the many schools vfhfch have adopted the Bank Street Follow Throuqh 
model. Thefy>ar*£ summarized below. 

* ^Identification of a turn-key trainer at each site which has 
been served for two or more years will allow ^the Resource' 
Center Staff to concentrate thefr training efforts on newer 
. " adoptions. 



* ^_ ^_ ■ 

♦Arramqinq Tor "parents at adoptinq schools to visit the 
P.S. 243/oarent involvement room and meet with parents 
already familiar with the oraqram should lead to in-^ 
creased parent involvement at adoptinq sites, 

♦An exemption from the National niffusion Network would 
allow the Resource Center to lessen its reponsibility • 
for the nationwide dissemination of information aboot 
the proqram, aod concentrate or>- provfdinq traininq at 
the 32 adoption sites already established. 

*Keepinq services to adoptinq schools within a closer 
qeoqraphic radius yjould allow the Resource Center not 
only to reduce tosts, but also to maintain its hiqh 
standards of ex^>ence. (Ajt present, a number of 
adoptinq sites are located as far-away as New Orleans, 
Louisiana. ) - : - 
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INTRODUCTION 



The Follow Throuqh Proqram in New York City is Dart of a federal-ly 

' • '/ \ > 

funded, nation-wide proiect designed to extend the exemplary education prac- 

tices of -Hea'dstart and other preschool programs into the early elementary 



school qrades. Fallow Throuqh models, based on the designs of different 
sponsoring institutions, were replicated at sites throughout the country 
in the late 196(Ts. |ased on the evaluation of pupi 1 achievement at th,ese 
sites, the United. States Office'of Educat*on'.val i dat^d 21 programs as suc- 
cessful and. worthy of V^dI ication., One of two validated programs in New 
York City is at Public School 243, Qistrict 16, Brooklyn, known as the 
•"Weeksville Scfropl".. The* staff at P.S. 243 applied for and received an 
Office of Education grant to establish ^ Resourfce' Center to disseminate 
information about its program. The Resource Center was initially funded 
for the 1977-1978 year; subsequent awards were made fpr the next three 

years. * ' 

» i 

This report addresses the'acti vities of the center during 1980- 
1981 r the fourth year of its operatfoj. It assesses the effectiveness of. 
efforts to cyssemipate the P.S. 243' Fol low* Through model and arrangements 
made to demonstrate the prtJqrarrt. It contains an evaluation of training and 

,.. ■ i - ■ .• 

implementation of the model at two of the sites which h^ve adoDted the^odel 
for at, least two years. A destriDtion -of follow-uO ac*ti y4jf fes at b'ros'Dec- 
tive adoDtinq schools and the number of new adoDti ons' are" alsn included. 



I. PRORRAM BESCRIPTtON 



The P.S. 2$2 Follow Throuqh Resource Center is lqcated on the 

second floor of I modern elementary school .in the Reciford Stuyvesant 

section of Brooklyn. The Center's arranqement and activities reflect 

t^e philosophy of the Follow Throuqh model desiqned by its sponsorinq 

institution, the Bank Street Colleqe of Education. ' m 

A ma.ior qoal of the Bank Street Pol low Throuqh model fs the 

t 

/ 

"prevention of early school failure." Diaqnostic\teachinq ^nd an 1n- 
texirated Curriculum are two, of its characteristics. Classroom environ- 
ments xonta-in'l earninq and Interest centers where children can enqaqe 
botfMn self-ini tiated'acti vities and directed instruction. In order 

* 

to facilitate T;earninq v a team of teachers, paraprofessionals, and 
.parent volunteers circulate in the room and woPk with^ individuals as 
well as with small add larqe qroups of children. The lanquaqe arts, 

s 

mathematics, and other curriculum experiences allow children to explore 
and discover concepts related to the social studies core. Central to 
th"^s core is the use of the community as a classroom. Since the arts 
are considered inteqral elements of the curriculum, children are qiven 
frequent opportunities to enqaqe in creative and expressive arts activ- 
ities. Continuous support for the\eachinq team is provided* throuqh 
staff development activities. The involvement of "parents as partners" 
in children's learninq also plays-^n important role i.n yie proqram. 



'S£n 1 



The checklist used by t^fcers to follow thei r^prooress in^im- 

/ 



plenientinq the proqram includes the followinq areas. (A more complete . 
description is contained on the samole list in Appendix 1.) 

K L --setting up learninq entn ronmgnt areas , 4. 

• , > . / 

--usinq the lanqwaqe experience approach 
- --developinq and extendinq readinq skills 

--developinq the social studies component 

--orqanizinq the classroom 

• The New York City Board of Education, throuqh the Early Child- 

hood Unil within the Division of -Carriculum and Instruction, administers 

the Follow Throuqh Proqram' and the Resource Center throuqh the city-wide 

Follow Throuqh coordinator. Resource Center activities are administered 

directly, .however, by tKe*pro.iect team supervised by the principal and the 

school's Follow Jhrough coordinator. The project -consists of the center 

facilitator, a demonstration traininq specialist, an education associate, t 

and an^office aide. / 4^achers, paraprofessionals, office staff, as well 
» * 

i 

as a staff nurse, social worker, and*senior nei qhbochood^yorker are con- ^ 
sidered part of the Resource Center team as well. 

Two adiacent rooms on the second floor of the school are the hub 
of the resource* center activities. The first, the dissemination unit, is ■ 
the office and exhibit area. The second is used as a conference room and 
for awareness workshops and traininq sessions. Another adioininq room is 
^also used for media presentations. The parent involvement rooms, school 
mini -museum, staff development room, as well as classrooms on each qrade 
level, are used for demonstration purposes. 



. / II. EVALUATION PLAN • . 

Evaluation Objectives > * % 

Five evaluation areas are listed in the plan for the 1Q80-1QR1 

^Resource Center activities;' The obiectives for these areas are: ' 

• * * * 

. --To determine whether information about the proqram was 

disseminated at least'twice locally an,d nationally. 

-*-To determine whether the Center qave A g minimum of five 
awareness presentations and to describe participant eval- 
uations of such presentations; in addition, to ascertain 
the percentage of responses to requests for follow-up 
activities. . 

, --To determine whether at least three traininq sessions 
' were conducted at each of two pre-identified actoption sites 
and to ascertain whether at least 75 percent t>f the- partici- 
pants had favorable responses to the traininq. * , 

• --To determine whether 75 percent of the teacher participants 
at the two adoptinq sites have implemented some of thg corrw 
ponents of the model. 

^ --To determine whether two new. sites have been identified as/ 

prospective adopters. 



Assessment ProQedur^s 

, c * . 

The ex^^nation of records at the Resource Center yielded * 

information related to the time, location, and number of participants 
at the various presentations made' by the Center team.. Review of the 
Centers final report provided similar data about activities at new 
adoptinq site^ as well as information about other meetings and con- 
ferences in which members of the » team^re involved. 

The evaluator reviewed prinfed'materials which' the Center 

staff had developed for dissemination and traininq purposes, and 

> 

forms which had been developed to determine participantV satisfac- 
tion with awareness and follow-up workshops. A random sample of 



these evaluation fornjs was anal/zed. 



Information concerninq satisfaction with traini nq techniques 

• - \ 

was obtained durinq interviews with participatinq teachers and admini-. 
strators. Information about implementation of the*components of the 
proqram was obtained both- durinq interviews' and afi tire time (^obser- 
vational visits to clAs§j^oms at adoptinq school's. Additional informa- 
tion about implementation was obtained from teachers 1 and trainer's 

checklist forms. (Samples of the implementation checklists and interview 

i 

Scheduleiafe presented i n Appendices 1 and 2. v ) 

While analj^is of the^ farms led to the quantification of 
i data for objectives related to demonstration, traini nq, and implement- 
ation, qualitative findinqs were also obtained durinq informal discus- 
sions with Resource Oenter staf^ members ant} with teachers bei/iq trained 
at the two selected adoptinq 'sites.. Such discussions also served to 
clarify certain aspects s of the Center's activities. Year-end interviews 
of the Resource Center staff, the P.S'. 243 Follow Through coordinator, 
and the city-wide Follow Throuqh coordinator yielded additional infor- 

mation about accomplishments in each of the areas of the evaluation. 

• • '* « 
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' V • , III. FINDINGS" 



$U Tra materials prepared, for dissemination were: awareness • 
brochures describing th'e proqram,. curriculum guides, articles in 
journals and 'newsletters,, papers presented at meetinqs and confer- 
ences, radio and TV Spots arrcUi nterviews, and a film program, These 



materials were disseminated through marlines, viorkshops, telephone 

s, meetinqs, 'and media outreach. Table 1 presents 

f » • 

the tallies for the various dissemination activities of the Resource 
Centeri - ^ * 



TABLE l\ • . 
Summary, of Dissemination/Demonstration Activities 

r . 

• .- * - * , : * " : 

t>* * ' 

Activity ' / • Numerical Ta11'y by Locatiorv ' 

. *• *' Orr-Si-te Of^-S'ite TOTAL ■ 



r : 

* 








/ ■ 


Meetings, Conferences, Awareness 


Workshops 


* 13 ' 




36 . 


Participants 




543' , 


3,*53 


4,371 


Materials distributed ; • ^ , 






3,8^3 


4,513 






< 




Mailiqqs _> 








1,398 - 1 


Radio, TV, Newspaper* 




N/A ' 


' N/A 


9 


. \ . 




* 

-« * 







, ■( 



At^-t^e ^Resoarte Center,^)hich is the di s semination . umit^the* c6n 
ference room and the parent in»vol vemeny room c'ontained^hroad~arravsr 
materials describing .this Follow^ Through, models Photonra'phs, bro- 



chures, and blow-ups of newspaper articles were attracti yely m(5ur>t&d 
and arranged in the rooms. Staff -developed curriculum materials and 
teacher or parent-made items were available for visitors to examine^. 



* T i A sh 



Commercial IV Drroduced materials and examples of children's wor1< sent; 
by adopting schools were aho displayed and made available for e\-> 
aminatforr. * . . 



* Ourinq the'1980-1981 year, the Resource Center staff deve-- 
' loped two new guidebooks for parents, How Paretics Can Support Chi 1 d- 
' rep 's Learning and Parents and Children, These, toqether with their . 

lanquaqe and social studies quides, and the Talking Horse, (a collect 

* " , • \ ~ 

ti'on of children's writings) complete the curriculum series w*ich 

the staff has devel oped^tcr date. These materials will be used primari-' 

ly in training workshops, and will become a part of the permanent dis- ^ 

play in the dissemination unit as well. % ^ % ^ 

Extensive telephone contacts and pu^Uc relations efforts made*- 

by the project facilitator constituted a major part of the dissemination 

activities «fpr the year. The facilitator's attendance' at a wide variety 

o* meetings, her participation" i n radio and TV interviews, and her articles, 

'and speeches drew requests for information from 11 -New York City schools ^ 

and from, schools located in 20 states-. ( 



Demonstration 



Demonstration activities of the Resource Center consisted of 
awareness workshops and follow-up^ in-depth workshops for the staff 
/+ members of prospective adoptinq sites. In order to evaluate p^sticir 
pants 1 responses to the' workshops, one third of the Aimpleted workshop 
evaluation forms .(randomly selected) were analyzed. To simplify tabu- 
lation, the participants* 1 responses to descriptive phrases were trans- . 
r lated into numerical values on a scale of 1 A. 

v 



Thirty-four ,awarfcpess wtHeshops were given by Rejjpurce Center 
' staff in 19RO.-198T, tren on-site^an^ ?A off-site, Evaluation forms were 
returned by 156 of the 210 participants in these workshops) and 52 of^ 
the responses were 'sampled. Teachers, administrators., parents, and 
eolleqe students were amoncrthose wh^submitted forms after awaren^s 
workshops. In addition/ at some off T site presentatji ons^the sponsoring 
sit^s uSeif their own evaluation forms which weref not forwarded to the 
Resource Center. Table>2 shows* that reactions to the awareness: work- 



shops were overwhelmingly positive. 
: : : > 



TABLt 2 : " 

Summary of Awareness Workshops Evaluations 



. ! : / — n 

•Ratings ' ' ■ * DIMENSIONS. 

Consistency With J .Organ i zat.ion Effectiveness 



^ Workshops Ob.iectives of Workshops of Workshop 
4 (high). 4*6 47 4g" 



'3 



y 1 5 / 4 3 



2 0 . 0 - .0 

1 (low) ■ 1 1 1 
: : ' : : 

' » In addition, Resource Center staf/ conducted 83 follow-up 
in-depth awareness and traininq workshops*, 26 on-s r ite and 57 off-site. 
Ninety of the 123 participants in these workshops returned evaluation 
forms, and 30 of these were analyzed. Of the 30 respondents to the 
workshops, 20 rated the sessions frery high (4) on alKthpee dimensions 
--consistency with workshop ob.iectives, organization of workshop, and 
effectiveness of workshop with one participant rating the sessions 
high (3). 



Accordinq to the project. facM ftator, it was impossible for the 
Center statf to meet the vast number of requests for fol^tftf*up demonstra- 
tions and/or traininq for this model. Monitorinq of existinq adoptions 
enqaqed'the efforts -of the Center team extensively. The exact Dercentaqe 
of follow-up activities ^n response to r'equeits could not be determined, 
althouqh it-was reported to- be *more than 5f) percent; 

, * JPKe evaluation forms used for the awareness presentations and the 
follow-up in-dej^h^$essi ons were identical, except that t*he staff ^dded to 
the latter an option to suqqest the content of additional workshops. A 
sample of the form is appended to this report (see Appendix 3). 

With the exception of requests for "more time", and "earlier in 
the year", the responses on most at tm^awareness workshops evaluation 
forms reflected the. qenerally posTtvve reactions of participants to the - 
presentations. Amoncf the comments were: 

--"I was so impressed by what I saw." 
--"It was a marvelous experience." 

--"The proqram makes a lot of sense. I am lookinq for- 
ward to usinq these techniques in my classroom." 

--"The parent involvement makes your school lovely." . 

Some of tfre participants commented that they would have liked to have read 

some material' about the model before cominq to the vforkshqp. 

Comments on the evaluation forms submitted after in-depth sessions 

were equally, laudatory: 

--"I learned effective ways to rearranqe my classroom."' 

.."This was stimulatinq for both parents and teachers." 



—"It added to my'knowledqe about teaching. " 

*\ * 

Pa rtici fonts suqqestinq tfdditfpJ«3 content asked for more information 

related to discipline problems, record k-eepinq, and science. And/ once 

* *^ * ^ 

aqain, they asked for "more time/ 1 

In-Service Trajninq ^ * 

• The eyaluatiorr'for the 1 980-1 981^ year was also concerned with (a) 
the frequency of tr^ininc? ^activities at two adoptinq'sites and the reactions 
of the participant's to thfie activities, and (bj ,the impact of this traininq 
on implementation of the^Bank Street model at these sites. To reflect the 
/diversity of adoptinq sit,es, -the two sites chosen for review were a public 
elementary -school in Brooklyn, New York, and a parochial elementary school 
in Waterbury, Connecticut. * Observations werer conducted in eiqht classrooms 
in the public school (kifld^fqarten-qrade 2) and in five classrooms in the " k 
parochial school (kinderqarten-qratfe 4). The teachers- wefce interviewed 
informally once and more formally a second time. 

In order to determine the frequency of traininq, the evaluator 
reviewed the technics^ assistance data contained irv the final report'of 
the Resource Center. A^ta^ly of these data indicates' that the members of 
the Resource Center team conducted thirteen individual and/or qroup train- 
inq sessions at the local flutjlic school and five such sessions at the out-, 
of -town parochial school. The Resource Center staff was abletQ qive more 

r 

support to the public school because of its closeness to P.S. 243 % The 
lenqthy trip to the parochial school in Connecticut requi red -that staff 

members remain at leaat overniqht in order to ma£e the traininq cost- 

* * 

effective. • 



The eiqht public school teachers and five parochial school teach- 

• t * ■ 

ers all aqreed that the' qua>ity of traininq wa*s .excel. lent and that the 
trainers 1 personal qualities we^e outstanding Seven of the 13 respondents 
said that" they .preferred individual conferences following -classroom obser- 
vation, four preferred hands-on, qrouo workshops, and two preferred a, com- 
bi nation of qfoup and individual tralniaq. 

Nine of-the-13 teachfers aqreed th^ more traininq for special prob 
lems'*an<l topics was needed. Three- said that they would like more traininq 
fpp record Iceepinq, two expressed a desire for more opportunity to observe 
at P.S. 243, and .two said they would like trainers to model teachinq in 
actual classrooms. Three of the teachers said they liked the traininq for 
use of curriculum materials best, .but needed more materials touse. Three 
teachers expressed *a need for help fn qettinq parents involved.. V 

* Comments made by public school teachers about the quality of train 
inq'they received include those lasted below. . 

--"They (trainers) helped me orqanize my class to become 
^ self-sufficient and self-directed." 

^ —"The trainers qave me many ideas in the post-ohser- 

^ -> vation conferences." 

--"We're deliqhted. They (trainers) qave us many qreat 



ideas. 1 

Some concerns of the public school" teachers were: ^ . 

--"The trainers sometimes expect more tha*n we can qive 
of * ourselves. " - 



--"I would have liked to have a year of traininq before 
beqi nni nq. ^ ^ 



-ii- ' 
l $ 



1 * • • 

— "I would like help with mekinq task cards and self- , 
correcting games." * ■ * 

, Parochial school teacher^ made the following comments, among 
Others: - '» . fc ' 

— "Thts trainlnq was .very valuable, I wolil^ have heen * 
teachinq the whole class at once, Now "l 'have> OQtions. " 

--"The trainers have been so supportive, and I f^el Jwqh * 
^ more secure about the room arranqement now,/' r 

— "The trainers have .really helped me with record keeping. 
The trainers have been catalysts here." 

„ y ' ---"I >iked the painting workshop best, I'm qlad I p^r-" 

. * t-icipated in the training. " 

Concerns of the parochial school teachers included*: 1 

--"Some of their Ideas work better than others. " I stjll* 
• rjeed more math material s»" > 

--"I would like to see a demonstration of teachinq spell- 
ing phonetical ly. M 

f • ' A* ' 

—"Why don't they help us with usfriq ditto??" 

Both groups of teachers appeared to feel a need for more mater- 
1,a*ls which would support individual pupil activities. The teachers at 
the parochial s : chool, who seemed to have more limited prior trainina in 
the 'field of early ch'ifdhood education,- appeared to have chanqed their 
methods more extensively durinq the year. They also appeared more" 
j ntrospective 'than the public school teachers about their teachinq strate 
gies. 'Additional assistance was requested by the kinderqarten teachers 
in 'both settings. 

Du'Mng interviews with the school administrators, it was 
found th^t they shared the same .aenerally^ositive. feelings about 



the training expressed by the teachers* ' Letters from principals of other 



schools mirror these attitudes. 



Implementation 



A review of* notes taken durinq observations indicated that a^l 

I ' 

thirteen participants had implemented or had initiated at least thr&e of 
the proqram components, Th.e components most evident were room ^arranqement " 
strategies, use of tke linquaqe experienced" approach, and integration of 
social studies themes with thereadinq proqram. Pervasive implementation 
of the fanquaqe experience approach was apparent in the 'displays of chil-' 
dren's writinq an.d the use of charts or labels to desiqnate interest areas 
and activities. Some of the participants ^were eaqer to share samples of 
their pupils' work as examples of the proqress wh^ch'had taken place. 

Table 3 1s b*sed orr a'tally'of teacher responses on implementa- 
tion checklists and indicates the averfqe number of stirateqies within com- 
ponents of the Rank Street model- which ha^Seen fully implemented as of May, 
1981, In most o^ses where full implementation was not indicated, the teacfr- 



ers checked the box indicatinq that they were'workinq on a particular strat- 



egy or had partially implemented it. 
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TABLE 3 



Averaqe Number «of, Strateqies ImDlemented by Te achers f or 
- — a u . , g ' 



Components of* Model 



fach Component of Model 

Number of 
Recommended 7 
Strateqies 

V 



V 

Averaqe Number of 

Stategies Implemented 

Pub! ic School Parochial. School 

T^atheQS* Teachers** 



Envi rotfmentaV ^ 
Arr*afrqeiltent 

-\ - 


f8 i 
* ' ) 


?.<5 




Lanqudqe /Experience 
Approach 


' 5 r 


1.8 




Extendinq Readinq 
Skills' ~ 


4 /< 


1.0 


1.0 

# J 


Integrated "Curriculum 
Classroom Organization 


5 
5 


r 

1.8 

■X 3.0 


0.6 

, ( 1.6 

V 


*N»8 ' 
• **N*5 ^ 


i 

/ 







• w During the interviews with the 13 teacfier-partficipants, the 
evaluator was able to obtain further information about implementation 
,of the model. A review of /interview responses and an exami-nation tf* 
implementation -checklists indicated that, whilfe the extent of imple- 
mentation differed from teacher to teacher, the three components of 

«• ^ — - V 

the model observed in the classrooms had indeed been initiated by 

each teacher. ' % 

• • - r 

Amonq. the comments made BT^uhTic School teachers were: 

--"Inteqrated learninq htas become the way now, rather 
than iu$t basal reader*. " 
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--"I've really^c^anqed'my orientation to teaching read- 
inq. Now, I use the lanquaqe experience -approach/' 

--"L feel that this proqram has leqitimiied my block 
corner. M ' « « 

■ ' > V 

^-"We're havinq a sup^r time with t*iis txroqram. . We never 

< spent as much time sharinq ideas a°nd taljcinq to each 

. tfther. about readinq/ 1 j * " 

•? 

Concerns of public school teachers include! \ 

• ' ' : v 

• --"I need more Tie! p. I find the planninq and record 

k^epinq harder than before/' % 

--"I need an aide for lonqfer than 45^friute$ a day." 

-->"£ven thouqh this is an excellent proqram, we need, 
more materials. We have been spendinq our own money 
because of budqet cuts." . • 

— M I need, help in controlHnq my class. Some of the 
.children qet out pf hand." ^ 

« In' the interviews, the # parochial school teachers had many 

positive comments to make about the oroqram. Amonq them: , 

) --"This has been a real qrowth process. for me. The wh^le 

' * . philosophy of tf^ school, 1s now more realistic." 

--"I' feel free to allow the children* to learn f/onrTthelr 
% mistakes."' 

--"It used to be a stryoql^e to qet th£se kids to talk. .Now 
\ tbey really express themselves. I am so pleased with 

<rie1 r writinq too. \ 

--"I see a b1q chanqr^t.the children, but I still have a 
» lot /'to learn; " 

Amoncj the concerns voiced by parochial school teachers were: > 

1 --"I real]y need an*assistant all the time." 

--"I st-111'need he^p wi th. arranqinq. smal 1 qroup activities 
- fof social studies. 11 

--"Sometimes the children reafl^ seem happier in a whole 
qroup.* 



--"I need to find ways to keep children at independent 
activities. " ^, 

The Resource -Center' s final report lists ten new adoptinq schools 

for the 1980-1981 year, ar\d seven proiected adoptions for 19.81-1982. A 

breakdown of^he locations of these sites is contained in Table ,4. 



TABLE 4 
New and Projected Adoptions 



Location and 
Type of School* 

New York Cify . 

Public Schools 

Day Care Centers and 
€ Parochial Schools 

Outside New York City. 
Public Schools 
. Parochial Schools 



1980-1981 

1 
4 



Adoptions 

1981-1982 [Projected] 



3 

.2 



' 4 



TOTALS 



TfT 



The seventeen adoptions,* added to a prior fifteen, brinqs the 

/ 

total number 6f /schools to be served to thirty-two. Accordinq to the 
proiect facilitator, many of the new out-of-town adoptions are located 
in New Orleans, Louisiana, and this distance creates problems related 

9 

to the, cost effectiveness of continued traininq support. Therefore, a 
process of traininq "turn-toqflr trainers with tl\e .school districts has 
been undertaken. , 

' - - - r 
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s IV. CONCLUSIONS ANO RECOMMENDATIONS 

/ f 

Tfre Public School 243 Follow Throuqh Resource Center more than 
adequately fulfilled its obligations durinq 1980-1981. A review of thfe 
data demonstrates the effectiveness of the Center staff's activities. In- 
formation about the Bank Street Follow Throuqh model was disseminated 
thnouqh a variety of channels, which resulted in an expanded audience. The 
continued active attention paid tfi public relations efforts hy the Center 
facilitator appeared .to enhance diffusion. The team's accomplishments in' 
producinq additional quidebooks for parents were noteworthy. 4 

Evaluatiorts of awareness presentations anrf fo}J$w-up in-depth work- 
shops were consistently positive. The data also indicate that more than 75 
percent of the teacher trainees at t*\e observed adoption sites had favorable 
responses to the traininq. Because of the extreme popularity of this Follow 
Throuqh model, it was difficult to meet all requests for follow-up presenta- 
tion?. However," the team did meet more' than 50 percent of the requests* 

Traininq activities were scheduled and carried out more times than 
projected. A/thouqh the staff was unable to provide as extensive an amount 
of traininq at the out-of-town site as at the local public school, the qual- 
ity of the Service at both sites was evaluated hiqhly by both teachers and 
administrators. Hespfte the more limited backqround of the teachers at the 
Connecticut site, the report *of %he facilitator noted continued proqress 
by the pupils this' year. The qeneral consensus of trainees was that thev 
profited most from beinq observed in -their classrooms and participatihq in 
.post-observation conferences with trainers. The interviews and implemen- 
'tation checklists pointed to ttt* fact that the proqram's components have 
been er are betnq Implemented at both sites. The teachers' responses 

2.i 



V 



I 

durinq interviews also indicated that they, have observed positive chanoes 

in, the children's behavior and in thei r jnv'ol vement in academically re- 
ft 

lated activities. More parent involvement appears necessary at both sites, 

^fforts- in relation to the achievement of new adoptions were 
noteworthy. ^Considerably more new adoptions- were achieved than the . 
number projected of required. The staff s earnest indication to the 
merits of the model and their ability to modify, their traininq tech- 
niques to meet individual needs served to interest other schools in 
adoption* In addition, the cooperation of the principal, the com- 
munity school board, the local Parent Advisory Council, and the city- 
wide Follow Through coordinator helped in the dissemination of infor- 
mation concerni^ the Bank Street Follow Throuqh model. Their support • • 
and assistance also enabled paper work to move throuqh necessary, level s 
of authority swiftly; The Center team manaq^d to orqanize each* f*acet 
of its responsibilities successfully and should compl imentgd on its ^ 
continued proqress. 

In liqht of the successful accomplishments proqram objectives, 
it is stronqly recommended that the Public School ?43 Follow Throuqh 
Resource Center be refunded for the cominq year. \ 

'Because of the ext raordinari ly .larqe number of adoptions which 
the Center has achieved, it is suqqested that a turn-key trainer or train- 
ers be identified at each site which has been served for two years or more, 

so that the staff of the Center can proceed with traininq at newer adop- 

% » 

tions.* Careful job descriptions for these personnel would appear essential 

m 

'so that teachers w\ll accept them as readily as <they have accepted the 
* * 

oriqinal ^trainers. . 



"In order to increase parent participation a»t adoptinq sites, 
Center staff may want*to arranqe for parents at adoptinq schools to 
visit the P.S. 243 parent involvement room or to meet witti parents 
already familiar with the pr*oqram, perhaps at workshops arranQed by 
the senior neiqhborhood worker. It is recorwiended that'£he traininq 
staff distribute Evaluation f orm£ to which the teachers can respond 
anonymously. This procedure may help the staff in morfitorinq their 
work more effectively durinq the year. " ' 

In tjie event that fundinq is continued for next year, it is • 
recommended that the Resource Center facilitator continue her efforts 
to become involved in training. The increased number of adoptions 
would appea'r to necessitate such action. . igt^ 

. Since the P.S. 243 Center has achieved VCmaily adoptions, - 



it is recommended that the staff attempt to obte/fn an exemption, from 
the National Diffusion Network, so that the Resource Center not be 
as heavily responsible for the nationwide dissemination of information 
arjd' concentrate Its enerqies on it present adoptions. * 

In order to' maintain the hiqh standards of excellence, it 
is suqqested^hat the Resource Center staff explore the possibility 
of keepinq service within a closer qeot)riphic radius. 

It is recommended that the Center staf f\continue its fine record 
keepinqr procedures, and in the event that training is transferred to 
others, that the"$taff share thesfe procedures witni other~trainers. 

In liqht of the projected federal bu'dqet duts, it is. recommended 

that the Center team look to the strenqths of existlnq staff members* in 

% % \ 

\ » 

ocder to close the qap which personnel cuts may create. 



The Center's efficient and cooperative procedures which have made ' 
it function^o successfully are a testament to qood hgmah relations, practice 
and it is strongly urged that-th£y be continued. .* 
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THE WEEKSVILLB SCHOOL/BAWK STREET COfcLECE 
•FOLLOW/ THROUGH RESOURCE CENTER 

VROCHAM THPLMWff ATlfirf CHECKLISTS 

' Tl.u follbulim uWol;lioto l»nve been deoioned .to »eeiet you in deacribing the 
juojiv.na of .projir.-w JmploatrntnUon in your olaaerooa. 

V -Your candid reap*"™" wfll no* only ffive ue a qulok overview of how adoption 
prc-reseinc, but will he)p ue know what areaa you feel w* can, work on toother 
lu ^rove hii^mxiom. Me— fttl free to add any aneodotal report, you wiah 
.m.l/or any iteM to tho checklist. 



; .. v . in Vor exploration, in dividual luuniin* and B roup ■harintf. 



ro 



• f 

block are« (table block© hj^I ucctttmorles) 

M*tb Center 



Li brainy 




Creative Writing center 

Dr.ef^ihq pfHy (nouoe-keeplntf. •to"# costume), 
la (painte, c)*y,coll*G« 



Science centejr/cooWlnff 

\ 



ER?C 



PSIISC TICS r.AMRIIAGE EXPERIENCE APPROACH. 



Workfhfi I More 
on fully 
thia I achieved 



Rend prose and/or poetry daily. 



: t 

Take student dictation and develop individual and group booka_^_ 

Create experience charts ^whioh beco«e' basis for sentence strips, 

word banks , individual spellers, etc, 



Accomoliohcd 



Design with children functional charliito enhance olasarooM »an- 
ncomont i.e. jot}, attendance % weather.__ 



Encourage creative Writing through diaries or journals, original 
stories or poems to be included in olaaa library, ato. • 



DEVELOPING AND EXTENDING READING SKILLS 



Provide time for daily ailent reading. 



Include individualized reading deaigna to »eet individual ohlld's need.. 

Une divereity of reading materials (Boeale, trade .books, Individual 
rending kits, encyclopedias, dictionaries and re f ere no e booka (where 

ngn-nppropriate ) - 



Dee commercial and teaoher made akill developaent gafc«e_ 



1/ 



usittc ASSBSsnstrr .and diagnostic tools 

School en tr y 



STAR (Screening Teat fpr Aoadenic Neadineee), 

Jansky Diagnoatio Battery (where needed)_ 

* • 

Spacho Diagnoatlo Reading Scale a 



needing Aseeeament For aV 



4 . • 



.A 



.uKraipr.tc Tirs social studtes cpMEohkwt 

Vrt- the conrauniky aa olajBsroow » 



Ti v r!:e trii>a 



Working 
on 
this 



I^ntir.rvt.lonn' 



Invito community resqurce puople_ 
rolo description 

Tench the une of" trip boaVds^ 



Tcvclop^ interviewing akills_ 



Extend research skills 

Ucinc wide variety of reference material^ ; 

Elicit through discussion children's concerns 
nn<1 intcrootn and build on these, J 

CI.ASSROOH ORCAMI^ATIoV 

* Arrange children's materials so that they can be taken 

nnd replaced eaall y^^ ^ x 

Organize the daily instructional program around 
wmll c rou P an * total class settings as needed^ 



More 
v fully 
achieved 



Accomplished 



ln<^vldual t 



Plan transitions from one activity to the naxt to th*j£ they 

occur smoothly ' 



Have children become aware of and oarry out routine a and re- 
sponsibilities . 



EncoUrnc* frequent one-to-one contacts ^etween teaoher and* 

child and among children * < 
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INTERVIEW SCHEDULE USED OR IN-SERVICE PARTICIPANTS 

1. Would you .please describe the type(s) of traininq you received? / 

2. Uhich type did you find most useful? £ * 

3. Was this training adequate? 

4L. If youvcould have additional traininq, which type would you 
wish to have? % , 

5. How you would evaluate the trainer's approach to her work? | 

6. About 'which, of the core elements did you receive the most 
helpful trairtinq? , 

7. Which element (s) of the Rank Street model do you like best? 

8. Which element(s) .were you able to implement 7 

9. Wh(ich element(^) do the pupils appear to like best? 

10.. Have you notice any chanqes in your pupils since your implementation, 
or differences from previous q'roups? 

11. What has been the extent of parent participation? 

X 
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P. S. 243 FOLLOW TlflTOUGH RESOURCE CENTER 



' participant Evaluation Farm 

How did you find out about th. Public School 243 Resource Center? 

.publication, Keida \( ) 
national Diffueion Network ( ) 
Educational Program*, That Work ( 
N«valettera. announcementa ( ) 
Other ( ) - pleaee indicate 



2 _ waa the information preaented or content useful to you? 
Rot at m, - Somewhat Opinion Yea* 



( ) 



( ) 



( ) 



(. ) 



absolutely 

( ) • 



1 Ware the preaentatioo* olear and eeaily underatood? 

> 50 

Rot at ill * 0«i»i*°a ™ 



( ) 



( ) 



Opinion 

T ) 



( -) 



Abeolutely. 

( ) 



U. What adVitia. did you find moat inf ormati*. and helpful with regard to deacrihinr 
• th# lollow Through Pr u g x am & H««ourc« C«t«r? 

(azamplet elide preeentation-, data prestation, ataff development, parent 
involvement panel) 



5 Ayouwiah further contact with th. Re. cure. Can tar Staff for additional information 
and/or poaaible adoption of program oomponenta? 



<Tes v 



Kb 



Undecided 



Name 



Addreea 

__?_f ili***<». 



35 



6. Check the appropriate box that indicates position held, 

School Administrator ) 

/ \ 

School Boajg^ Member ( X 
Teacher ( ) 

Parent ( ) . ^ 

^ please 
Other - ( ) - ^indicate 



A. 



:3b 
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EVALUATION PROCESS SUHHARY 



ACTIVITY 



H. Dissemination 



OBJECTIVES 



HETHOOS 



To determine whether Information 
•bout the tjroqram was distrib- 
uted at least two times locally 



Examined print materials, 
records, logji Interviewed 
sta.ff. 



SITES 



P.S. 243 Res. 
Center, Board 
of Education. 



DATES 
Dec-May 



B. Demonstration 



• To determine whether the Center 
gave at least five awareness 
/• * preseotatlons and to describe 
participant evaluations of 
such presentations; 1n addition, 
to as certain he percent of 
responses eqde to requests 
for follow-up activities* 



C. Training 



Examined Res* Center records, 
agendas of workshops, attendance 
sheets, participant eval. forms. 
Sampled one third of forms,. < 
translating responses Into 
Into values on 1-4 scale* 



To determine whetler at least 
three training sessions were 
conducted at each of two -pre- 
Identlfled adoption sites and 
to ascertain whether at least 
75 percent of participants' had 
favorable reactions to training. 



~4r 

Revli 



lewed Center records, 
Informal observations, 
Interviewed teacher- 
participants at adoption 
sites. 



P.S, 243 
Resource 
Center 



Jan-June 
1QR1 



Mar-Mav 



made P.S. 

Berkeley 

Waterburry, Conn. \W\ 



D. Implementation 



To determine whether 75 percent 
of the trained teachers at the 
two sites have Implemented some 
components of the model* 



Hade observations In classrooms, P.S. ?A9 Mar-Jyne 

Interviewed teachers, Berkeley Sen 
reviewed Implementation 

checklists, Interviewed P.S. 243 m 

Res. Ctr. staff* Res. Ctr. 



E. Hew Adoptions 



To determine whether two new 
sites have been Identified as 
prospective adopters. 



Interviewed Resource 
Center staff, reviewed 
'final report. 



P.S. ?43 
Resource 
Center 



June 
1QA1 
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